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FOCUS:
UN-PICKING INTUITIVE EXPERTISE

“OUTSTANDING” TEACHING AND LEARNING
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1.	  Drawing	  on	  excellent	  subject	  knowledge,	  teachers	  plan	  astutely	  and	  set	  challenging	  tasks	  based	  on	  systema9c,	  accurate	  assessment	  of	  pupils’	  
prior	  skills,	  knowledge	  and	  understanding.
1.	  Drawing	  on	  excellent	  subject	  knowledge,	  teachers	  plan	  astutely	  and	  set	  challenging	  tasks	  based	  on	  systema9c,	  accurate	  assessment	  of	  pupils’	  
prior	  skills,	  knowledge	  and	  understanding.

Nuts & Bolts How do we do this?
(Examples from our own experiences, discussions and ideas)

Learning objectives and intentions are communicated clearly 
at the start of the lesson. The teacher establishes that the 
whole class understands what learning is to take place 
through effective questioning and joint agreement of success 
criteria.

There is excellent structure to the lesson and imaginative 
materials are ready. The learning culture encourages 
intellectual risk-taking from all pupils so they ask questions, 
share ideas and take responsibility for their learning.

The learning is reviewed by the teacher and pupils:
(a) Throughout (verbally/ written) the lesson/ series of lessons
(b) At the end (verbally/ written) of each lesson
The teacher uses review/ feedback opportunities to adapt 
teaching so that it matches the learning needs of all pupils.

The learning needs of those with individual learning needs 
(SEN/ GT etc.) are integrated into the teacher's planning. 
Resources (including adults and older pupils) are effectively 
incorporated and valued as part of the lesson design to 
effectively enable all pupils to make good progress during the 
lesson.
Enquiry questions & areas to reflect upon:

1.What variety of ways can I communicate learning objectives to ensure all pupils know where the learning journey is (a) coming from and (b) aiming towards?
2.What are the most powerful questions we can use to ensure all pupils understand their learning?
3.How can I design learning to enable pupils to co-construct and agree success criteria?
4.What impact does using a rich variety of imaginative materials and resources have on pupil learning and engagement?
5.What does a ‘safe-to-try’ learning culture look, sound and feel like for (a) pupils (b) me?
6.How do I know that my feedback (verbal and written) has a positive impact on pupil learning and progress over time?
7.What methods can I develop to adapt my teaching during a lesson to meet individual learning needs?

Enquiry questions & areas to reflect upon:

1.What variety of ways can I communicate learning objectives to ensure all pupils know where the learning journey is (a) coming from and (b) aiming towards?
2.What are the most powerful questions we can use to ensure all pupils understand their learning?
3.How can I design learning to enable pupils to co-construct and agree success criteria?
4.What impact does using a rich variety of imaginative materials and resources have on pupil learning and engagement?
5.What does a ‘safe-to-try’ learning culture look, sound and feel like for (a) pupils (b) me?
6.How do I know that my feedback (verbal and written) has a positive impact on pupil learning and progress over time?
7.What methods can I develop to adapt my teaching during a lesson to meet individual learning needs?

©Zoë Elder 2013V.6 RESEARCH THINKING



2.	  The	  teaching	  of	  reading,	  wri9ng,	  communica9on	  and	  mathema9cs	  is	  highly	  effec9ve.	  	  Teachers	  and	  other	  adults	  generate	  high	  levels	  of	  
enthusiasm	  for,	  par9cipa9on	  in	  and	  commitment	  to	  learning.	  	  Teaching	  promotes	  pupils’	  high	  levels	  of	  resilience,	  confidence	  and	  independence	  
when	  they	  tackle	  challenging	  ac9vi9es.

2.	  The	  teaching	  of	  reading,	  wri9ng,	  communica9on	  and	  mathema9cs	  is	  highly	  effec9ve.	  	  Teachers	  and	  other	  adults	  generate	  high	  levels	  of	  
enthusiasm	  for,	  par9cipa9on	  in	  and	  commitment	  to	  learning.	  	  Teaching	  promotes	  pupils’	  high	  levels	  of	  resilience,	  confidence	  and	  independence	  
when	  they	  tackle	  challenging	  ac9vi9es.

Nuts & Bolts How do we do this?
(Examples from our own experiences, discussions and ideas)

The teacher has a thorough knowledge of the subject content 
covered in the lesson.  Subject material is clearly focused and 
appropriate throughout the lesson. Innovative and well-selected 
learning resources are used (active learning, drama, technology, 
‘experts’, older pupils etc.)

Knowledge and skills are made relevant and very interesting for all 
pupils through different teaching styles. The diverse experiences 
and backgrounds of all pupils are welcomed and accommodated 
during the lesson and by the style of teaching and learning.

 

Previous teaching or learning is highlighted and linked throughout 
the lesson. There are regular opportunities for all pupils to articulate 
their ideas and experiences to be drawn upon. New threads are 
followed where appropriate.

A diversity of lively activities (independent, pair and group work), are 
employed to ensure all pupils are confident and enthusiastic to 
participate. Searching questioning techniques are used. Mistakes, 
misunderstandings and inaccuracies are used positively and 
objectively as ‘learning moments’.

Innovative methods of differentiation are used to accommodate 
learners of all abilities. Intellectual risk-taking is encouraged through 
problem posing and ideas-generation. Regular opportunities for 
reflection on how to learn alongside what to learn.

Enquiry questions & areas to reflect upon:

1.How can using different teaching methods and styles deepen the subject-specific knowledge, understanding and skills of pupils over time?
2.What impact does incorporating pupils’ personal experiences into lesson design have on pupil progression over time? 
3.How can I make explicit links to previous learning so that pupils’ progression is noticeably enhanced?
4.What impact does providing regular and explicit opportunities for pupils to articulate their thinking and ideas have on their levels of confidence and engagement?
5.How does developing on a ‘question-rich’ learning environment create a ‘safe-to-try’ learning culture?
6.In what ways does regularly posing problems to solve stimulate pupils’ quality thinking and talking and enable them to make good progress over time?
7.What impact on pupil learning and progression does ‘ring-fencing’ time for reflection during lessons on (a) what we are learning (b) how we are learning?

Enquiry questions & areas to reflect upon:

1.How can using different teaching methods and styles deepen the subject-specific knowledge, understanding and skills of pupils over time?
2.What impact does incorporating pupils’ personal experiences into lesson design have on pupil progression over time? 
3.How can I make explicit links to previous learning so that pupils’ progression is noticeably enhanced?
4.What impact does providing regular and explicit opportunities for pupils to articulate their thinking and ideas have on their levels of confidence and engagement?
5.How does developing on a ‘question-rich’ learning environment create a ‘safe-to-try’ learning culture?
6.In what ways does regularly posing problems to solve stimulate pupils’ quality thinking and talking and enable them to make good progress over time?
7.What impact on pupil learning and progression does ‘ring-fencing’ time for reflection during lessons on (a) what we are learning (b) how we are learning?
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3.	  Teachers	  use	  well-‐judged	  and	  oEen	  imagina9ve	  teaching	  strategies	  that,	  together	  with	  sharply	  focused	  and	  9mely	  support	  and	  interven9on,	  
match	  individual	  needs	  accurately.	  	  	  Time	  is	  used	  very	  well	  and	  every	  opportunity	  is	  taken	  to	  successfully	  develop	  crucial	  skills,	  including	  being	  able	  
to	  use	  their	  literacy	  and	  numeracy	  skills	  in	  other	  subjects.	  	  

3.	  Teachers	  use	  well-‐judged	  and	  oEen	  imagina9ve	  teaching	  strategies	  that,	  together	  with	  sharply	  focused	  and	  9mely	  support	  and	  interven9on,	  
match	  individual	  needs	  accurately.	  	  	  Time	  is	  used	  very	  well	  and	  every	  opportunity	  is	  taken	  to	  successfully	  develop	  crucial	  skills,	  including	  being	  able	  
to	  use	  their	  literacy	  and	  numeracy	  skills	  in	  other	  subjects.	  	  

Nuts & Bolts How do we do this?
(Examples from our own experiences, discussions and ideas)

Instructions and explanations are clear and specific and 
are checked through effective questioning to ensure all pupils 
understand and can make good progress over time.

The teacher involves all pupils, listens to them and 
responds appropriately. Mistakes and misconceptions are 
quickly recognised by the teacher and used constructively 
and objectively to enable good progress for all pupils.

The teacher uses effective questioning to prompt and 
encourage the most reluctant of disaffected pupils to want to 
be part of the lesson.

High standards of effort, accuracy and presentation are 
encouraged and expected. All pupils’ written work is regularly 
assessed with clear prompts (questions, success criteria etc.) 
from the teacher/ peers on what to do to improve and what 
good progress looks like.

Enquiry questions & areas to reflect upon:

1.What impact on pupils’ learning does my use of probing and higher order questioning have on clarifying pupil understanding during lessons?
2.How does deliberately reducing my talk and increasing pupil talk enable pupils to progress during lessons and over time?
3.What are the most effective (a) teaching (b) learning strategies to ensure that all pupils’ understanding is tested and checked during a lesson?
4.In what ways can I design effective questions and deliberate prompts that encourage reluctant learners to participate during lessons?
5.What are the most effective ways in which I can enable pupils to take responsibility for their own and each others’ accuracy and presentation of learning?
6.What is the impact on pupil learning of incorporating numeracy and literacy skills in ‘unexpected’ topics/ opportunities?
7.What impact does standing back and actively observing learning (by me) have on pupils’s independence and resilience?

Enquiry questions & areas to reflect upon:

1.What impact on pupils’ learning does my use of probing and higher order questioning have on clarifying pupil understanding during lessons?
2.How does deliberately reducing my talk and increasing pupil talk enable pupils to progress during lessons and over time?
3.What are the most effective (a) teaching (b) learning strategies to ensure that all pupils’ understanding is tested and checked during a lesson?
4.In what ways can I design effective questions and deliberate prompts that encourage reluctant learners to participate during lessons?
5.What are the most effective ways in which I can enable pupils to take responsibility for their own and each others’ accuracy and presentation of learning?
6.What is the impact on pupil learning of incorporating numeracy and literacy skills in ‘unexpected’ topics/ opportunities?
7.What impact does standing back and actively observing learning (by me) have on pupils’s independence and resilience?
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4.	  Teachers	  assess	  pupils’	  progress	  regularly	  and	  accurately	  and	  discuss	  assessments	  with	  them	  so	  that	  pupils	  know	  how	  well	  they	  have	  done	  and	  
what	  they	  need	  to	  do	  to	  improve.	  	  Appropriate	  and	  regular	  homework	  contributes	  well	  to	  pupils’	  learning	  over	  ;me.
4.	  Teachers	  assess	  pupils’	  progress	  regularly	  and	  accurately	  and	  discuss	  assessments	  with	  them	  so	  that	  pupils	  know	  how	  well	  they	  have	  done	  and	  
what	  they	  need	  to	  do	  to	  improve.	  	  Appropriate	  and	  regular	  homework	  contributes	  well	  to	  pupils’	  learning	  over	  ;me.

Nuts & Bolts How do we do this?
(Examples from our own experiences, discussions and ideas)

All pupils strive to gain regular praise for their good effort and 
achievement. Regular conversations take place between 
teacher and pupils and pupils and pupils identifying what they 
have done well and what they need to do to improve. 
Teaching is adapted to the learning needs of pupils.

All pupils know that they are treated fairly, with an equal 
emphasis on all groups within the class.  All pupils feel 
confident to make contributions during the lesson. Prompt 
and pertinent action is taken to keep all pupils on-task.

All pupils are constantly and constructively engaged and 
make good progress during the lesson and over time 
(series of lessons)

All pupils clearly understand what is expected of them 
during the lesson (success criteria is regularly refined and 
reviewed during the lesson) and in homework challenges where 
appropriate.

Learning outcomes for all pupils are consistent with the 
objectives set at the beginning. Teachers and pupils are 
aware of the extent to which they have been achieved

Enquiry questions & areas to reflect upon:

1.How can increasing the frequency of reflective learning conversations during lessons enable all pupils to make good progress over time?
2.What are the most effective ways to elicit feedback FROM pupils to INFORM my teaching?
3.How do provide a variety of opportunities to enable all pupils to feel confident enough to make contributions during lessons?
4.What is the most effective (a) design and (b) use of homework that supports all pupils to make good progress over time?
5.What is the impact of explicitly valuing learning beyond lessons on pupil engagement, confidence and progress?
6.In what ways can I most powerfully acknowledge and celebrate the learning achievements of pupils over time?
7.How can using effort-focused praise encourage pupils to raise their aspirations for learning (and develop a ‘growth mindset)?

Enquiry questions & areas to reflect upon:

1.How can increasing the frequency of reflective learning conversations during lessons enable all pupils to make good progress over time?
2.What are the most effective ways to elicit feedback FROM pupils to INFORM my teaching?
3.How do provide a variety of opportunities to enable all pupils to feel confident enough to make contributions during lessons?
4.What is the most effective (a) design and (b) use of homework that supports all pupils to make good progress over time?
5.What is the impact of explicitly valuing learning beyond lessons on pupil engagement, confidence and progress?
6.In what ways can I most powerfully acknowledge and celebrate the learning achievements of pupils over time?
7.How can using effort-focused praise encourage pupils to raise their aspirations for learning (and develop a ‘growth mindset)?
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